
105A. D. Korol

А. D. Korol1 

THE PEDAGOGICAL CHALLENGE OF THE EAST  
AND WEST DIALOGUE: SILENCE IN TEACHING

and many others confirm that an individual’s “deepening” 
and “expanding” are the essence of differences of Western 
and Eastern cultures that created an enormous barrier in un­
derstanding each other by representatives of the two out­
standing civilizations of the cultural type. “An individual is 
deified and worshipped” – “Mind is deific”: these two for­
mulae reflect the character of Eastern and Western cultures.4 

In China, the worldview ideas of the matter (condition 
of both material and spiritual phenomena) had a continu-
ous and undulating character, and atomistic, discrete in An­
cient Greece and India. These differences can be seen in the 
language – the mentality matrix. The basis of the Western 
type of mentality is Figure One (Greek Monad, Christian 
God – the absolute Figure One). The original Figure One 
as a starting point assumes a consecutive, cause­and­effect 
row, disposing for the linear, discursive, extravert type of 
thinking. The basis of the Eastern or Buddhist type of men­
tality is Zero, the absolute Zero (Shunya) or the fullness of 
the non­displayed and non­revealed world. Such an idea 
could not fail to generate the model of the world as the 
Buddhist logic of the Whole, it brought about the charac­
ter of artistic consciousness, individual’s attitude to life and 
oneself.

George Needham similarly writes that there is a special 
hieroglyph in the Chinese language – the organic whole, 
gestalt (image), because of that the mind brought up at the 
ideographic language would be hardly open for perception 
of the idea of the atomistic structure of the matter. In con­
trast to hieroglyphs, letters as phonetic abstractions atom­
ize the fixed experience already at the most elementary lev­
el of writing.

According to Erich Fromm, the atomic nature of con­
sciousness generates the logic “A is not equal to B” – the 
forerunner of communications that demonstrates the outside 
and not the “inner” history of the individual. It’s not acci­
dental that this principle is similar to the male style of com­
munications based, according to psychologists, on rational 
ways of interaction. 

There are completely different fruits of world percep­
tion in case of the “undulatory” theory of consciousness. 
The Eastern civilization “became attached” to the inner: ac­
cording to philosopher E. Fromm, the paradoxical thinking 
is based on the equality of A and non­A, and that generated 
tolerance, indulgence as well as aspiration for transforma­
tion of the self by an individual.5 

Interrelations of the East and the West can be expressed 
in the terms of speaking and silence, a sign and lack of 

4 Khoruzhy S. S. About the Old and the New. St. Petersburg : Aleteya, 2000. 
P. 410.
5 See: Fromm E. To Have or to Be? Moscow : Progress, 1986.

The1dialogue of two outstanding civilizations of the cul­
tural type – Eastern and Western – has always been im­
portant. Many historians still have not found the answer in 
the unique era of the humanity preceding the origination of 
Christianity – the Hellenistic period – to the question which 
civilization had a bigger impact on the other? Was the East 
westernized or the West orientalized?

In the middle of the previous century, John Dewey, 
Sarvepalli Radhakrishnan, George Santayana expressed 
their opinion as to a possible dialogue of Eastern and West­
ern cultures. All three said no. “You are speaking about the 
‘synthesis’ of Eastern and Western philosophies. But that 
could have been achieved only by ravaging and emptying 
both systems.”2 “The dialogue of Western and Eastern cul­
tures is not as much unthinkable as it is actually unrealiz­
able because of the fundamental heterogeneity of civiliza­
tion origins and principles; only business and practically 
positional relations are possible, with comprehension and 
preservation of their heterogeneity and fatally irremovable 
antinomy.”3

Is education of individuals capable to have an impact on 
representatives of various cultures hearing each other? Ac­
cording to Hessen’s apt expression, there are as many ed­
ucations as cultures. How much is cultural and historical 
“hearing” is on the whole comparable with the human abili­
ty to see stereotypes and avoid barriers in communications? 
As, according to Carl Jung, the nation’s anima is only more 
complex structure than an individual’s anima.

Civilizations of silence and speech: 
reasons of non-understanding

The reason of one individual’s non­understanding the other 
is complex and interdisciplinary, and lies at the level of psy­
chology, philosophy, and logic. In order to avoid barriers in 
communications, it’s important to teach an individual to go 
beyond one’s own limits and watch oneself as an onlooker. 
The deep dialogic basis lies in the main xenologic principle: 
“We can cognize ourselves as much as what we are not.” 
An individual cognizes the surrounding world from himself, 
making his own discoveries, and opens to the world. Phil­
osophical works by М.М. Bakhtin, Hans­Georg Gadamer 
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sign. Soviet and Russian philosopher G. Pomerants says 
that the essential element of “mystery touching the heart” 
in the South and Far East is not a sign but negation of all 
signs – emptiness or silence.1 Speaking as presence of signs 
is the symbol of the Western culture, silence as a “pause”, 
deepness has direct kinship to the Eastern symbol of cul­
ture, the primary of the inner against the external, continu­
ous against the discrete. 

These conclusions are based on numerous cultural stud­
ies, and social and psychological research in the field of the 
dialogue of cultures.2 In particular, they certify the conform­
ity between interaction of interlocutors in a dialogue, inter­
action of cultures and cerebral hemispheres. 

The difference in ways of thinking determines differ­
ent ideas of the nature of personality as well as meanings 
and purposes of education. There are two ancient views 
on the essence of human nature: a Human is a clean sheet, 
and a Human is a seed of an unknown plant. If a pupil (stu­
dent) is a clean sheet, the main target is to fill it with as 
small handwriting as possible. Then the question “What to 
teach?” will have a fairly certain answer – to teach achieve­
ments of the humanity.

A completely different view on what a Human is, al­
lows us to speak about a different system of didactics, the 
main principle of which is to find out, reveal and realize the 
individual’s potential. Each seed of an unknown plant has 
its purpose – cultural, psychological, social, etc., its destiny 
and its mission. At the same time, the cultural and histori­
cal heritage’s role is the role of a mirror in which the stu­
dent sees the created by him unique educational product and 
cognizes himself.

Saint Isaac the Syrian wrote in his Devotee’s Words: 
“Silence is the sacrament of the future age, and words are 
the tool of this world.”3 The “future” (in those words) 21st 
century has come. This age is the world of noise and chaos, 
“more and more increasing speaking,” “the world striving 
for total expression”.4 

Currently, a student drowns in the universal noise – in­
formation, he hears himself and the others worse, accord­
ing to H. Gadamer, he is becoming more and more mono­
logical – in thinking, behavior, and communications. How­
ever, the world of total speaking is the world of silence as 
a stage – when there is nothing to say. The essence of such 
silence is well­presented in Z. Mirkina’s words: “The Lord 
is stupefied by our bustle and the Devil by this complete si­
lence…” (Z. Mirkina). Or G. Tranströmer’s words: “Satiat-
ed by those coming with worlds but sounding as silence…” 

Monologism is the reason of mass copying the alien, 
aiming to zero the content of communications not only 
with other people but also with oneself. The student in ed­
ucation is silent literally and figuratively – he reproduces 
the thoughts of others, has no opportunity for communica­
1 Pomerants G. S. The Roads of Spirit and Zigzags of History: Works of 
Recent Years. Moscow : ROSSPAN, 2008. P. 8.
2 See: Stepanyants М. Т. From Eurocentrism to Intercultural Philosophy // 
Philosophical Issues. 2015. No 10. P. 150–162 ; Ivanov V. V. Odd and Even. 
Asymmetry of the Brain and Symbol Systems. Moscow : Soviet Radio. 
1978 ; Kuchinsky G. М. Dialogue and Thinking. Minsk : Byelorussian State 
Univ. Press, 1983.
3 Isaac the Syrian (Isaac of Ninevah). About Divine Mysteries and Spiritual 
Life: Spiritual Talks / translated from the Syrian, notes and afterword by 
Hegumen Illarion (Alfeyev). Moscow : Conception Monastery Press, 1993. 
P. 180.
4 Baudrillard J. Simulacres and Simulation [translated from the French by. 
А. Kachalov]. Moscow : Postum, 2015. P. 183.

tions that would open him to the world and himself, gener­
ating new meanings and contents. Loss of individual’s so­
cial “hearing” as an inability to have a dialogue leads to si­
lence as a stage.

At the same time, the student’s silence has the second 
pole – silence as competence where the student “discovers” 
himself: his meanings, purposes, knowledge, mission. Ac­
cording to Indian popular wisdom, “The one who keeps si­
lent knows twice as much as a chatterbox.” 

What are the reasons of student’s monologic behavior 
and communications? The main meanings, purposes, con­
tent of education are to copy, pass over the polycultural ex­
perience of the humanity to a “monocultural” student – and 
they are also monological. Filling the “clean sheet” with ex­
ternal, “alien” writings means not to take the student him­
self into account – his mission, destiny, special features. 

As a result, monologism of the system of education pro­
duces a Monological Student, does not change the individ­
ual, allows him to look at the world with somebody else’s 
eyes, performs as a stereotype factory of thinking, commu­
nication, behavior.5 It performs as the core and the driving 
force for the increase of the mass character and large scales 
of phenomena, confirming one of G. Tarde’s theories of his­
torical development.

Gabriel Tarde’s theory says that history is a collision of 
imitation circles. The number of imitators, patterned and 
monological graduates of various educational institutions 
determines the speed of changes in the surrounding world, 
which also reflects the rapidness of individual’s losing the 
ability to conduct an intercultural dialogue. 

The reason is that a monologue in education leads to 
thinning of the individual’s inner space – the space of mean­
ings, values, self­identity, ability to hear oneself and the 
others – representatives of another culture. The well­known 
psychologist Philip Zimbardo wrote, with the life in big and 
small cities as an example, that people with regular time 
deficit were less inclined to help others than those who were 
not in a hurry to go anywhere. An individual stops “hear­
ing” others because he does not “hear” himself. 

The inner individual’s space that lives communicating 
with other spaces of other individuals is connected with his 
language and, consequently, the dialogue of inner forms: 
word, action, image.

Copying information like a virus “kills” the individu­
al’s space of change, meanings and communication. The 
less space there is inside, the bigger “hunger, ego and ag­
gression” are felt by an individual. He suffers from suffoca­
tion – insufficiency of space inside himself, comprehension 
of his self. Quanta or atoms of information are the “black 
holes” of meanings and the inner individual’s space. Swal­
lowing up and absorbing information, the student swallows 
millions of quanta of Trojan horses that destroy him. 

Illusion of knowledge as barriers in communications
The loss of individual’s ability to hear another individual 
means the loss of wholeness and disintegration separate­
ly into zero and one, speaking and silence. The wholeness 
is not zero but only zero together with Figure One like the 
truth not existing in the head of a certain individual but only 
in the process of their dialogic interaction (М. М. Bakhtin). 

5 See: Korol А. D. The Stereotype as an Educational Problem // Philosop­
hical Issues. 2013. No 10. P. 156–162.
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The loss of student’s subjectivity in a monologue of the ex­
ternally set forth content of education with him leads to po­
larization of the signifier and the signified (if we use Roland 
Barthes terms), brings about growth of illusions and stere­
otypes, making any dialogue more difficult, especially the 
dialogue of cultures.

The monologue is focused on obtaining a part of the 
whole – information about the object. It’s not accidental that 
the system of extracting knowledge in a dialogue – maieu­
tics – has been defining knowledge about one’s ignorance 
as the main educational knowledge since the time of So­
crates. One­sidedness and halfness are the reason of barri­
ers in understanding another one as the loss of wholeness. 
Translation of the “sign” – achievements of the humanity 
without taking into account the social and cultural back-
ground of the student himself a priori leads to distortions 
in the world view, “closing” the way to oneself and the oth-
ers by an individual, inability of a school graduate for the 
dialogue of cultures.

Seeing the object in all details means seeing it close­up. 
Thus not having an opportunity to see everything surround­
ing the object – the so­called background. Hence the isle of 
knowledge that gets into the student’s field of vision dur­
ing classes stereotypically being added on by him to con-
struct some pattern, and because of that contains a poten­
tial mistake. 

Such kinds of illusions are characteristic of physiolog-
ical processes, for example, optical as well as social. The 
basis of visual illusions (visual perception error) is simi­
lar and means that an individual often sees the object itself 
without noticing the background. Seeing a particular but 
not the whole is one of the central reasons of human life’s 
stereotyping. 

Focusing attention on an object is the way to distort­
ing knowledge, space and time, “brain shut­off” according 
to Buddhists. To put it differently, a sign, speaking is al-
ways a mistake. The very thought about something is con-
centration and because of that it is erroneous from the point 
of view of the Dao philosophy. “Insight comes when the 
thought exhausts itself,” that’s one of the Dao maxims.

A vivid example of the social illusion is the fundamen-
tal error of casual attribution. The essence is that in this 
or that event an outside viewer is inclined to overestimate 
personal qualities of the subject responsible for the event 
and not notice the background – the situation that brought 
about the event.

The Chinese phrase that the one who says does not 
know and the one who knows does not say, confirms the ef­
fects listed above. There is always an error in presentation, 
lacunae of silence in case of transfer from an image, plan or 
conception to its description in words. The meaning of the 
original image lost while speaking turns into distortions of 
the reality, illusions. Lacunae of silence are barriers in un-
derstanding Another One, communications with him origi-
nate in the course of transfer from the whole to the mono-
logical – unidirectional. There are various types of barriers 
in communications – semantic, informational, and psycho­
logical.1 These barriers characterize the borders of individ­
ual’s inner space, the borders of his identity. At the same 
time they serve the reason of one individual’s failure to un­
derstand another individual, inability to hear. 
1 See: Ilyin Ye. P. Psychology of Communications and Interpersonal Rela­
tions. St. Petersburg : Piter, 2009. 576 p.

There barriers go beyond the framework of a certain in-
dividual and spread outside him – to interrelations with oth-
er people. The more silence there is inside an individual – 
silence at the “exhaustion” stage, when there is nothing new 
to say, the more silence there is between people as silence 
in the world: total speaking and idle talking. 

That’s the logos of education today, and as a result 
the humanity rapidly moves to the post­humanism stage. 
The decline of the “clean sheet” concept in education is 
very well illustrated in the Brave New World, a novel by 
Aldous Huxley.2 The hypnopedic teaching method is de­
scribed there, it means that people were suggested one and 
the same phase day and night, the same postulates. One of 
the characters exclaims: “62,400 repetitions – and you have 
the ready­made truth!” Hypnopedia is similar to translation, 
it does not take subjectivity into account and because of that 
it is a monologue.

Copying does not just expand the external borders of an 
individual but multiplies the amounts of pleasure. That’s 
the reason why students answer negatively to the question 
asked by one of A. Huxley’s characters: “Have you ever 
run across insurmountable obstacles?” There are no efforts 
in future education.

Learning and mastering the “alien” leads to post­in­
dividual’s mentality and knowledge generated by it being 
“made a prosthetic appliance” by communication and infor­
mation. A post­individual is an “expanded man”. 

One individual’s understanding of another individual is 
the act of his self­change that takes place in the process 
of student discovering himself. Discovery of oneself is the 
change of the inner space in comparison with the outside 
space. The pedagogical mechanism capable to provide deep 
understanding of another individual is silence. An individ­
ual’s “coming back” – his inner space of meanings takes 
place in silence. 

L. N. Tolstoy, the author of the free development school, 
wrote that people learn how to speak when the main sci-
ence is how and when to be silent.3 “The tragedy of today’s 
school is that a child there is taken away the right to be si-
lent“, V. V. Bibikhin echoed him.4 

What do we understand under silence in pedagogy? In 
the Eastern pedagogic tradition in contrast to viewing an 
individual as a “clean sheet”, an individual is looked upon 
as a “seed of an unknown plant”. Such a methodological 
view of the human essence and the question “What to teach 
for?” certify the inner, holistic and not the external rational 
way of cognizing the reality. For example, the main teach­
ing of truth in India is the ontological concept of two truths: 
the higher − paramartha and the lower − vyavahara. Hence 
logical and epistemological truths acquire the lower status 
than truths allowing to achieve the highest level of reality.

Truth in the Sufi teachings is revealed only in person-
al experience, and the heart is the main organ of cognition. 
The heart’s cognitive ability is not identical to the epistem­
ic ability of the mind.5

2 See: Huxley A. Brave New World. Moscow : АSТ, 2015.
3 See: Tolstoy L. N. Complete Works in 100 vol. Vol. 45: The Way of Life 
(1910) / text preparation and comments by N. N. Gusev, I. I. Gorbunov­
Posadov. Moscow : Goslitizdat, 1956.
4 Bibikhin V. V. The Language of Philosophy. 3rd edition, ster. St. Peters­
burg : Nauka, 2007. P. 29.
5 See: Zhirtueva N. S. Typology of Universal and Individual Special Features 
of Mystic Traditions of the World // Philosophical Issues. 2016. No 4. P. 60–
70.
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The priority of the inner in comparison with the outside 
means deepening and not expansion of the outside individu­
al’s borders, determines silence as the main methodological 
tool for cognizing oneself and the surrounding world. Let us 
mention the specific, mystic and religious role of silence in 
all ancient Eastern teachings: Daoism, Buddhism, culture of 
American Indians. Silence is presented as a psychological 
and emotional practice, manifestation of austerity, reticence 
and consequently, the method of self-understanding, for-
mation of moral, will-power qualities of the person, the 
way to communicate with the Creator. 

Reflection of the reality without distortions, presenting 
an opportunity to “all things to be what they are”1 is the 
guarantee for one individual’s perception of another indi­
vidual as an equal. A possibility to see him from different 
perspectives, have a dialogue with him. 

The issue of understanding everything and meta­subject 
knowledge is close to all­forgiving: “To understand every­
thing, to forgive everything.” The ability “to see things as 
they really are” introduces the way to the dialogue between 
representatives of various cultures. 

If silence in the East is the practice of psychological and 
emotional cognizing the truth, “silence” category studies 
are a considerable theoretical part of the European rational 
heritage of philosophy. Many outstanding Western think­
ers addressed the philosophical problem of silence, such as 
S. Kierkegaard2, М. Heidegger3, E. Husserl.4 A number of 
works under the same title, The Philosophy of Silence, The 
Methodology of Silence, are an attempt of a chorus of ra­
tional voices from the West to penetrate the mystery of the 
East, zealously kept and protected.5 

There is much more silence in the pedagogical research 
of silence than in philosophy or linguistics. We’re mainly 
speaking about the moral and ethical, psychophysiological 
aspect of silence, formation of child’s discipline, working 
at his attention.6 It’s appropriate to remember M. Montesso­
ri’s lessons, the lady who proved that the unity of the body, 
state of mind and spirit was achieved by movement and si­
lence and that inner tranquility in silence helped an individ­
ual to build the reality. 

As for some results, it has been proved that such lessons 
in silence help the child to acquire calmness, inner tranquili­
ty and control over one’s locomotor activity, meditative and 
creative concentration that is related to calming. The silence 
methods form reflection and the ability for inner immersion 
(concentration), make focusing easier and allow to discover 
oneself, one’s inner depth thanks to making various actions, 
without saying a word.

1 “Only the one who understood oneself in oneself can allow all things to 
be what they are” (Hong Zicheng “Taste of Roots”). See: Malyavin V. V. Old 
Chinese Aphorisms. Moscow, 2004.
2 See: Kierkegaard S. Fear and Trembling. Ethic tracts: translated from the 
Danish, comments by N. V. Isaeva, S. A. Isaev; general ed., comp. and fore­
word by S. A. Isaev. Moscow : Republic, 1993.
3 See: Heidegger М. The Fundamental Concepts of Metaphysics: World, 
Finitude, Solitude / translated from the German by V. V. Bibikhin [et al.]. 
St. Petersburg : Vladimir Dal, 2013.
4 See: Husserl E. The Crisis of European Sciences and Transcendental Phe­
nomenology. An Introduction to Phenomenological Philosophy / translated 
from the German by D. V. Sklyadnev. St. Petersburg : Vladimir Dal, Fund 
“University” publishing house, 2004.
5 Stachewich K. Milczenie wobec dobra i zła : w stronę etyki sygetycznej 
i apofatycznej. Poznań : Uniwersytet im. Adama Mickiewicza. Wydział 
Teologiczny. Redakcja Wydawnictw, 2012. S. 71.
6 See: Olearczyk T. E. Pedagogia ciszy. Kraków : Wyższa Szkoła Filozofic­
zno­Pedagogiczna “Ignatianum” : Wydawnictwo WAM, 2010.

Professor Т. Olearczyk mentions that silence in peda­
gogy is of vital importance both in the educational process 
and bringing­up. However, its role is most important in the 
teaching process, in self­development and will formation. 
“The pedagogy of silence is not an alternative for the ped­
agogy of word: dialogue, convincing, but it is its basis, its 
indispensable condition.”7 

Modern authors M. Zembylas and D. Michaelides ask 
a rhetorical question: “What’s the value of education that 
ignores the pedagogical value of silence for an individual 
and the society as a whole?”8 “There is something that ex­
ists beyond the said, something that is impossible to trans­
mit orally, and he (Merleau­Ponty) calls it a quiet and non­
evident language.”9

Besides the communicative, psychophysiological po­
tential of silence in teaching, a number of Russian and for­
eign authors “approach” the didactic component. There are 
a lot of interesting ancient practices that can be used in to­
day’s pedagogical practice. “The one who knows does not 
say, the one who says does not know.” Because of that “The 
wise man teaches silently” is the essence of one of the main 
philosophical thoughts of Daoism.10 The words about silence 
in the American Indian culture are also interesting: “The 
one who keeps silent knows twice as much as a chatter-
box.” It’s appropriate to remember the Pythagorean School 
where students were forbidden to speak up to the 3rd year 
at school.11

“Silence brings knowledge we have not mastered yet, 
thanks to its mystery we’re discovering our inner life... Af­
ter the experience of keeping silent no one will be the same” 
(Е. М. Standing). Special attention should be paid to the 
works by A. Caranfa12, А. Jaworski13, D. E. Cooper14, Hel­
en Lees.15 

In the carried out didactic research they mostly speak 
about techniques, and not so much about methods of using 
silence at school. “When reading open lessons of the in­
novative type, you see that they are oversaturated with re­
marks, teacher’s questions and quick answers by students. 
There is no place for silence, though it is necessary to think 
over the asked question, get ready for a remark as an an­
swer, ‘stop’ one’s own thought not coinciding with the one 
just expressed.”16 
7 Olearczyk T. E. Op. cit. S. 9.
8 Zembylas M., Michaelides P. The Sound of Silence // Educational Theory. 
2004. Vol. 54, iss. 2. P. 193.
9 Solitude, silence, serenity and pausing: the missing philosophical story of 
education / [H. E. Lees et al.] : symposium PESGB (Philosophy of Educa­
tion Society of Great Britain) Annual Conference, New College, Oxford, 
22–24 March 2013. URL: https://www.academia.edu/5031274/Solitude_si­
lence_serenity_and_pausing_the_missing_philosophical_story_of_educa­
tion (accessed: 13.08.2018).
10 The Wise Men of China: Yang Zhu, Liezi, Zhuangzi / translated from the 
Chinese by L. D. Pozdneyeva; author­editor A.V. Mamatov. St. Petersburg : 
Petersburg­20th Century, Lan, 1994.
11 Khutorskoy А. V. The Ancient Systems of Education: the Pythagorean 
School // Eidos online journal. 2014. No 1. URL: http://eidos.ru/jour­
nal/2014/1­11.htm (accessed: 13.08.2016).
12 See: Caranfa A. Silence as the Foundation of Learning // Educational The­
ory. 2004. Vol. 54, iss. 2. P. 211–230.
13 See: Jaworski A. The power of silence: social and pragmatic perspectives. 
Newbury Park [etc.] : Sage, 1993.
14 See: Cooper D. E. Silence, nature and education // Attending to silence / 
A. Kristiansen, H. Hägg. Kristiansand, 2012.
15 Lees H. E. Choosing Silence for Equality in and through Schooling // Fo­
rum. 2016. Vol. 58, No 3. P. 399–406. URL: http://www.wwwords.co.uk/
rss/abstract.asp?j=forum&aid=6309&doi=1 (accessed: 13.08.2018).
16 Robotova А. S. About Dialogue, Monologue and Silence in Education // 
Higher Education in Russia. 2015. No 8–9. P. 126. URL: http://cyberlenin­
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It should be noted that there is practically no pedagogi­
cal research in the field of methodology of silence in edu­
cation, in the content of education – standards, textbooks. 
What are the principles on which the content of education 
based on silence is built? What are the mechanisms for ex-
tracting knowledge in silence? What is the correlation of si-
lence and speaking during lessons? 

There is practically no research about how to include 
silence in the content of the teaching plans, programs, ap­
praise the “silent” activity of a student – student’s individu­
al experience of knowledge about himself, the surrounding 
world that can’t be expressed in words. 

To put it differently, how appropriate is it to speak about 
the proper didactics of silence as a complete and whole sci­
ence of teaching? What are its methodology, content, meth­
ods, evaluation criteria? 

The philosophical and methodological analysis of char­
acteristics of Eastern and Western civilizations of the cultur­
al type allows to make a step forward. Quietness or silence 
is the second part of the individual’s being that can’t be sep­
arated from speaking as it’s impossible to separate day and 
night, body and soul. “The one who does not know how 
to keep silent, does not know how to speak either.” A text 
turns out to be empty and silent if it consists of words only. 
The logic of narration only, without silence does not allow 
to generate images, associations, eliminates creativity, de­
prives of an opportunity to understand oneself and anoth­
er person. This, to a large extent, is the reason for distorted 
perception of the reality, barriers in communications, losing 
identity – the source of meanings and the inner space of in­
dividuals. A text without intervals of silence is monological 
and linear, it is deprived of an ability for self­continuation.

Silence as the “image­pause” is creativity, metaphor, 
“transportation” of meanings that leads to discovery. Edu­
cation does not have enough silence as discovery of them­
selves by students. Information, common, belonging to no 
one, alienated from the student is empty and silent, it’s like 
a text consisting of words only. The outside world muffles, 
imposes external recipes. Students and teachers need paus­
es of silence. 

The analysis of psychological, pedagogical, philosoph­
ical literature, the principle of microcosm’s similarity to 
macrocosm allowed us to review the concepts of the “ques­
tion,” human mentality, dialogue of two societies – Eastern 
and Western – as inseparably interrelated. 

Asking “reconciles” the East and the West, the real­
ly significant and imaginary (silent) parts of the dialogue 
of cultures. It provides the meta­subject and complete un­
derstanding by representatives of two cultures. Silence and 
translation of information (similar to speaking) at the edu­
cational level can’t achieve results separately – to help the 
student to open himself to the world and to himself. 

The question as an essential element of didactic heuris­
tics opens a well of meanings for us, generates the “know­
ing” silence and is borne out of silence. If asking orients the 
student to the outside, to creation of his system of knowl­
edge about the surrounding world, silence has a reverse vec-
tor – inwards, to people holding hands and forming one 
whole meta­subject basis like the tree in the well­known 
movie Avatar. 

ka.ru/article/n/o–dialoge–monologe–i–molchanii–v–obrazovanii (accessed: 
13.08.2016).

Going deep into oneself is similar to archaeological 
excavations: each lower layer is more whole and present­
ative. The deeper the “well” of meanings, along which an 
individual goes deeper into his “self” in silence, the deep­
er his communications become, his competence to under­
stand representatives of another culture. An individual’s 
“opening” to the world takes place in silence like in the 
question, “opening in being, towards ontological Another 
One (the paradigm of ontological opening)” (S. S. Kho­
ruzhy). 

Withdrawal from words and “younger” mentality to 
older layers of psyche is accompanied by the change, qual­
itative manifestation of the new knowledge about oneself 
and the world. There are less questions but each of them 
contains a bigger and bigger volume of knowledge. Ques­
tions become simple, capacious, wise.

The question is the “spear point” of motivation that is 
always “at the junction” of non­uniformity of meanings 
(motivation for communication), “borderline” (motivation 
for historism), rationality and irrationality, transcendence 
and the immanent, subjective and universal, measurable and 
immeasurable. 

Conclusion
Writer Hermann Hesse thought that there are “in the wis­
dom of the East and the West… not hostile, fighting forc­
es but poles ‘between which life is swinging’.”1 The way 
outside does not deny the way inside, and even impossible 
without it. This is not just a dialogue of cultures, dialogue of 
the two human hemispheres. This is the dialogue of cogni­
tion and communication. The whole world history is oppo­
sition of the logic of cognition and the logic of communica­
tion according to S. Neretina and P.A. Ogurtsov.2 

The ability to listen to Another One is possible in case 
of interiorization of the external into the inner experience, 
to put it simply – copying alien and turning it into one’s 
own. However, there is no change of the inner space, re­
flecting individual’s belonging to his culture, in this mecha­
nism. The higher level is individual’s ability to hear another 
individual. The ability to hear lies in the individual’s ability 
to look at oneself from the outside, to take a detached view 
of oneself, the ability to change oneself. The individual’s 
inner space lives only in the condition of transformation in 
meeting another “non­zero” space. 

Education as a process is not a “sum of sciences” that 
should be passed over to an individual. Education as a re­
sult is not a megalopolis with a multi­way infrastructure 
of roads and aqueducts, encompassing rationality. There 
should be “roads of spirit” in the megalopolis that lead to 
reflection of truth. Main roads of student’s discoveries of 
himself, allowing to uncover the world around him, fill it 
with his meaning and content. Main roads changing the stu­
dent.

Finding oneself by an individual as a means of barrier­
free communications with another individual is achieved by 
using heuristic teaching based on dialogue, the didactic sys­
tem of silence. Silence and asking are the “Gordian knot” of 
the communication barriers problem. 

1 Hesse H. To My Japanese Readers // East – West. Research. Translations. 
Publications. Moscow, 1982. P. 217.
2 See: Mezhuev V. М. Dialogue as Means of Intercultural Communications 
in the Modern World // Philosophical Issues. 2011. No 9. P. 65–73.




